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The integration of Chinese culture into teaching Chinese as a second
language (TCSL) in Taiwan

A shift from a traditional to intercultural stance in second language education manifests
both teachers and students’ awareness of the inextricable and interdependent relationship
between language and culture and teaching/learning culture as an integral component of
language teaching. For example, as parts of its standards for foreign language learning, the
American Council on the Teaching of Foreign Languages (National Standards in Foreign Language
Education Project, 1996) advocated applying the “five Cs” of language education: communication,
cultures, connections, comparisons, and communities. “Cultures” in the “five Cs” refers to the
intimate relationship between language and culture, that is through the study of other languages,
students gain a knowledge and understanding of the cultures that use that language and, in fact,
cannot truly master the language until they have also mastered the cultural contexts in which the

language occurs.
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Cultural understandings are the underpinnings of communication and language learning,
and therefore cultural learning is a crucial element in the language classroom(Damen, 2003).
Given the recognition of culture as a vital part in second language teaching and learning, it is of
great significance to examine the implementation of culture in TCSL. Culture, in this case
Chinese culture, is very much a complex and multifaceted subject for scholars, educators and

students alike to study, teach, and learn (Zhiqun Xing, 2006).

This presentation examines the integration of Chinese culture into TCSL in Taiwanese
context, in particular at the Mandarin Training Centre (MTC) at the National Taiwan Normal
University (NTNU). The participants include teachers and students who are currently teaching or
studying Chinese language at the MTC. The investigation mainly focuses on the teaching
practice at MTC, in particular the extracurricular cultural classes provided above the standard
lessons. The discussion is based on the analysis of class observation, a questionnaire survey and
subsequent in depth interview. Considering the preliminary results of this case study of MTC at

NTNU, pedagogical implications and directions for further research are also addressed.
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